
 

 

 

 

 

 

 

Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

 

Grade/Course Grade Ten / English II 

Unit of Study Unit Five: Reading Literature and Informational Text / Writing 
Narratives and Arguments 

Pacing  5 – 7 Weeks 

 

UNIT STANDARDS 

Priority Standards 
 
Reading Informational Text 

RI.10.1 Accurately cite strong and thorough textual evidence, (e.g., via 

discussion, written response, etc.) and make relevant connections, 
to support analysis of what the text says explicitly as well as 

inferentially, including determining where the text leaves matters 
uncertain.  

RI.10.2 Determine a central idea of a text and analyze how it is developed 
and refined by specific details; provide an objective summary of the 

text.  

RI.10.3 Analyze how the author unfolds an analysis or series of ideas or 

events, including the order in which the points are made, how they 
are introduced and developed, and the connections that are drawn 

between them. 

RI.10.4 Determine the meaning of words and phrases as they are used in a 

text, including figurative, connotative, and technical meanings; 
analyze the cumulative impact of specific word choices on meaning 

and tone (e.g., how the language of a court opinion differs from that 
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of a newspaper). 

RI.10.5 Analyze in detail how an author’s ideas or claims are developed and 
refined by particular sentences, paragraphs, or larger portions of a 

text (e.g., a section or chapter).  

 

RI.10.9 Analyze and reflect on (e.g. practical knowledge, historical/cultural 
context, and background knowledge) documents of historical and 

literary significance, (e.g., Washington’s Farewell Address the 
Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s 
“Letter from Birmingham Jail”, Declaration of the Rights of Man and 

Citizen, U.N. Universal Declaration of Human Rights, etc.), including 
how they relate in terms of themes and significant concepts.  

Writing 

W.10.1 Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and sufficient 
evidence. 

 
a. Introduce precise claim(s), distinguish the claim(s) from alternate 

or opposing claims, and create an organization that establishes 
clear relationships among claim(s), counterclaims, reasons, and 
evidence. 

       
b. Develop claim(s) and counterclaims avoiding common logical 

fallacies, propaganda devices, and using sound reasoning, 
supplying evidence for each while pointing out the strengths and 
limitations of both in a manner that anticipates the audience’s 

knowledge level and concerns. 

       
c. Use transitions (e.g. words, phrases, clauses) to link the major 
sections of the text, create cohesion, and clarify the relationships 
between claim(s) and reasons, between reasons and evidence, and 

between claim(s) and counterclaims. 

       
d. Establish and maintain a style and tone appropriate to the 
audience and purpose (e.g. formal and objective for academic 
writing) while attending to the norms and conventions of the 
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discipline in which they are writing. 

       
e. Provide a concluding paragraph or section that supports the 

argument presented.  

 
W.10.9 Draw evidence from literary or nonfiction informational texts to 

support analysis, reflection, and research. 
b. Apply grades 9–10 Reading standards to nonfiction informational 
(e.g., “Delineate and evaluate the argument and specific claims in a 

text, assessing whether the reasoning is valid and the evidence is 
relevant and sufficient; identify false statements and fallacious 

reasoning”).  

 
 

Supporting Standards 

 
Reading Literature 

 
RL.10.1 Cite strong and thorough textual evidence and make relevant 

connections to support analysis of what the text says explicitly as well as 

inferentially, including determining where the text leaves matters 
uncertain. 

 

RL.10.2 Determine a theme or central idea of a text and analyze in detail its 

development over the course of the text, including how it emerges and is 
shaped and refined by specific details, and provide an objective summary 

of the text.  

RL.10.3 Analyze how complex characters (e.g., those with multiple or conflicting 

motivations) develop over the course of a text, interact with other 
characters, and advance the plot or develop the theme.  
 

RL.10.4 Determine the meaning of words and phrases as they are used in the 

text, including figurative and connotative meanings; analyze the 
cumulative impact of specific word choices on meaning and tone (e.g., 
how the language evokes a sense of time and place; how it sets a formal 

or informal tone).  
 

RL.10.5 Analyze how an author’s choices concerning how to structure a text, 
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order events within it (e.g., parallel plots), and manipulate time (e.g., 

pacing, flashbacks) create specific effects (e.g. mystery, tension, or 
surprise.) 

RL.10.6 Analyze a particular point of view or cultural experience reflected in a 
work of literature from outside the United States, drawing on a wide 

reading of world literature. 

RL.10.7 Analyze the representation of a subject or a key scene in two different 
artistic mediums, including what is emphasized or absent in each work 
(e.g., Auden’s “Musée des Beaux Arts” and Breughel’s Landscape with 

the Fall of Icarus).  

RL.10.9 Analyze and reflect on (e.g. practical knowledge, historical/cultural 

context, and background knowledge) how an author draws on and 
transforms source material in a specific work (e.g., how Shakespeare 

treats a theme or topic from mythology or the Bible or how a later author 
draws on a play by Shakespeare).  

RL.10.10 By the end of grade 10, read and comprehend literature, including 
stories, dramas, and poems, in the grades 9–10 text complexity band 

proficiently, with scaffolding as needed at the high end of the range. 

 

Reading Informational Text 

RI.10.7 Analyze various perspectives as presented in different mediums (e.g., a 
person’s life story in both print and multimedia), determining which details 

are emphasized in each account.  

RI.10.10 By the end of grade 10, read and comprehend literary nonfiction (see 

Appendix A) at grade level text-complexity (see Appendix A) or above.  

Writing 

 
W.10.3 

 

 
Write narratives to develop real or imagined experiences or events using 

effective technique, well-chosen details, and well-structured event 
sequences. 

a. Engage and orient the reader by setting out a problem, 

situation, or observation, establishing one or multiple point(s) of 
view, and introducing a narrator and/or characters; create a 

smooth progression of experiences or events. 
b. Use narrative techniques, such as dialogue, pacing, description, 
reflection, and multiple plot lines, to develop experiences, events, 
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and/or characters. 

c. Use a variety of techniques to sequence events so that they 
build on one another to create a coherent, complete and 

comprehensive piece.  
d. Use precise words and phrases, telling details, and sensory 
language to convey a vivid picture of the experiences, events, 

setting, and/or characters. 
e. Provide a conclusion that follows from and reflects on what is 

experienced, observed, or resolved over the course of the 
narrative. 
 

W.10.7 Conduct short as well as more sustained research projects to answer a 
question (including a self-generated question) or solve a problem; narrow 

or broaden the inquiry when appropriate; synthesize multiple sources on 
the subject, demonstrating understanding of the subject under 
investigation. 

W.10.8 Gather relevant information from multiple authoritative print and digital 

sources, using advanced searches effectively; assess the usefulness of 
each source in answering the research question; integrate information 
into the text selectively to maintain the flow of ideas, avoiding plagiarism 

and following a standard format for citation (MLA or APA Style Manual). 

W.10.9 Draw evidence from literary or nonfiction informational texts to support 
analysis, reflection, and research. 

a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze 

how an author draws on and transforms source material in a 
specific work [e.g., how Shakespeare treats a theme or topic from 
mythology or the Bible or how a later author draws on a play by 

Shakespeare]”).  
 

Speaking and Listening 

SL.10.1 Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with peers on grades 9–10 

topics, texts, and issues, building on others’ ideas and expressing their 
own clearly and persuasively.  

a. Come to discussions prepared, having read and researched 

material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic or 

issue to stimulate a thoughtful, well-reasoned exchange of ideas. 
b. Collaborate with peers to set rules for discussions (e.g. informal 
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consensus, taking votes on key issues, presentation of alternate 

views); develop clear goals and assessment criteria (e.g. student 
developed rubric) and assign individual roles as needed.  

c. Propel conversations by posing and responding to questions 
that relate the current discussion to broader themes or larger 
ideas; actively incorporate others into the discussion; and clarify, 

verify, or challenge ideas and conclusions.  

SL.10.2 Integrate multiple sources of information presented in diverse media or 
formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the 
credibility and accuracy of each source.  

SL.10.4 Present information, findings and supporting evidence clearly, concisely, 

and logically. The content, organization, development, and style are 
appropriate to task, purpose, and audience.  

SL.10.5 
 
 

 
SL.10.6 

Make strategic use of digital media (e.g., textual, graphical, audio, visual, 
and interactive elements) in presentations to enhance findings, 
reasoning, and evidence and to add interest. 

Adapt speech to a variety of contexts and tasks, demonstrating command 

of formal English.  

Language  

 
L.10.1 

 

Demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking. 

a. Use parallel structure 
b. Use various types of phrases (noun, verb, adjectival, adverbial, 

participial, prepositional, absolute) and clauses (independent, 
dependent; noun, relative, adverbial) to convey specific meanings 
and add variety and interest to writing or presentations. 

* Beginning in grade 3, skills and understandings that are particularly 
likely to require continued attention in higher grades as they are applied 

to increasingly sophisticated writing and speaking are marked with an 
asterisk. 

L.10.2 

 
 

 

Demonstrate command of the conventions of standard English 

capitalization, punctuation, and spelling when writing. 
b. Spell correctly. 

L.10.4 Determine or clarify the meaning of unknown and multiple-meaning 
words and phrases based on grades 9–10 reading and content, choosing 

flexibly from a range of strategies. 
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a. Use context (e.g., the overall meaning of a sentence, paragraph, or 

text; a word’s position or function in a sentence) as a clue to the meaning 
of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate 
different meanings or parts of speech (e.g., analyze, analysis, analytical; 

advocate, advocacy). 

L.10.6 Acquire and use accurately general academic and domain-specific words 
and phrases, sufficient for reading, writing, speaking, and listening at the 
college and career readiness level; demonstrate independence in 

gathering vocabulary knowledge when considering a word or phrase 
important to comprehension. 

 
 

 

“UNWRAPPED” Power Standards 

 
Reading Informational Text 

 
RI.10.1 Accurately CITE strong and thorough textual evidence (e.g. via discussion, 
written response, etc.) and MAKE relevant connections to SUPPORT analysis of what 

the text says explicitly as well as inferences drawn from the text, including 
DETERMINING where the text leaves matters uncertain. 

 
RI.10.3 ANALYZE how the author UNFOLDS  an analysis or series of ideas or events, 
including the order in which the points are made, how they are introduced and 

developed, and the connections that are drawn between them. 

Writing 

 
W.10.1 WRITE arguments to SUPPORT claims in an analysis of substantive topics or 

texts USING  valid reasoning and relevant and sufficient evidence. 
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“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK 

Levels 

POWER STANDARD: RI.10.1 

 

CITE 

 
 

 
 
MAKE 

 
SUPPORT 

 
 
 

 
 

 
 
DETERMINING 

● strong and thorough textual 

evidence 
 

 
 
revelant connections 

 
 

● analysis  
o what the text says 

explicitly  

o inferences drawn 
from the text 

 
 
where text leaves matterns 

uncertain 

 

 
 

3 
 
 

 

Students Know: 

● Inferences are assumptions based on textual evidence and reasoning. 

Students Can: 

● Draw inferences from informational text to make and support an analysis that 
goes beyond the obvious by using strong and thorough evidence. 

● Support my conclusions with explicit and implicit textual evidence. 

● Synthesize evidence collected from the text to best support my conclusions. 
● Explain the relationship between my analysis/inference/conclusion and my 

textual evidence. 

 

POWER STANDARD: RI.10.3 

ANALYZE 

 

● how the author 

 

 

 



9 
 

 

 

UNFOLDS ● analysis 

● series of ideas or events 
o order in which points 

are made 
o how they are 

introduced and 

developed 
o connections that are 

drawn between them 

 

3 

Students Know: 

● Authors reveal their analyses, ideas, and events through sequencing and text 

structure. 

Students Can: 

● Analyze how an author reveals his/her analysis, ideas, or events through the 
sequencing of ideas and/or events and/or text structure. 

● Analyze connections drawn between the author's ideas and how those ideas are 

developed through sequencing in text structure (e.g., cause and effect, 
prioritizing, point by point). 

● Analyze an author's techniques for advancing ideas or events.  
● Analyze the sequence and/or structure of the text and its effect on meaning. 

POWER STANDARD: W.10.1 

 

WRITE 

 
SUPPORT 
 

 
USING 

 
 

● arguments 

  
● claims in an analysis of 

substantive topics or texts 

 
● valid reasoning and relevant 

and sufficient evidence 
 

 

 
 

3 

 
 

 
 

Students Know: 

● An argument is a logical way of demonstrating that a position, belief, or 
conclusion is based on reasoning and evidence gained from analysis of a topic 

or text or analysis of an aspect of a topic or characteristic of a text. 
● A claim is the writer's specific position on a particular topic or text based on 

analysis of a topic or text. 

● The effectiveness of an argument is grounded in valid reasoning (e.g., deductive, 
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inductive) and appropriate evidence gained from analysis of a topic or text. 

Students Can: 

● Establish a claim that demonstrates a thorough understanding of a topic or text. 
● Structure arguments to support claims using reasons and evidence. 
● Interpret and apply evidence that supports claims. 

● Anticipate the knowledge and concerns of the audience. 
● Clarify the relationship between claims and reasons, reasons and evidence, and 

claims and counterclaims. 
● Maintain a formal style and objective tone. 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 

Concepts 
Supporting Standards Concepts and 

Other Unit-Specific Terms  

 
Analysis 
Analyze 

Cite 
Complex 

Develop 
Engage 
Emerge 

Explicit 
Inference 

Orient 
Point of View 
Situation 

Smooth Progression 
Support 

Textual Evidence 

 

Central Idea 
Coherent 
Connotative 

Convey 
Cumulative 

Denotation 
Etymology 
Euphemism 

Evoke 
Figurative 

Impact 
Manipulate 
Nuance 

Parallel 
Preliminary 

Refine 
Representation 

 

Essential Questions  Corresponding Big Ideas 

1. How can I analyze what a text 

says, both explicitly and what it 
implies? 

 
 
 

1. You can analyze what a text says 

explicitly and inferentially by citing 
strong and thorough textual 

evidence. 
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2. How can I analyze an author’s 

choices within a text? 
 

 
 
3. How can I write an argument in 

order to support a claim? 

2. You can analyze author’s choices 

within a text by how they choose to 
unfold events and ideas. 

 
 

3. You can write an argument that 

supports your claim by using valid 
reasoning and relevant and 

sufficient evidence. 
 

 

 

 

District Assessments 

 

 
 

Unit 5 Pre-Assessment 

 

 
 

ELA Grade 10 Common Assessment  
 

(See district assessment calendar) 

 

 
 

 
Essential Questions Post-Assessment 
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Engaging Learning Scenario 

 

Order in the court! Along with your team, you will have the opportunity to put a historical 
figure on trial.  After reading the accounts and narratives of figures in history who have 
committed crimes against the human race, you will use that information to conduct a trial 

seeking a conviction against one of them for crimes against humanity.   
 

We will conduct a trial in the class with your classmates acting as jurors and a history 
teacher as our guest judge. No matter which role you play or what side you are on, you 
must use evidence and citations from a historical text in order to prove guilt or innocence!  

 
(**Note to teacher: This is NOT a full mock trial, although you could extend it to become 

one. For the purposes of this scenario, students will focus on the OPENING 
STATEMENTS that would be used in a mock trial.) 
 

 

 

Performance Task Synopses 

 

 

 
Task 1:  Prepare for and participate in a Socratic Seminar. 

 
Task 2:  Prepare a research portfolio for your case. 
 

Task 3:  Compose and deliver your opening statement to the jury.  
 

Performance Task # 1 

In Detail 

 
Power Standards:  RI.10.1 

 

Additional Standards: RL.10.2; RL.10.4; RL.10.5, W.10.4; W.10.7;  W.10.1, SL.10.1;  
SL.10.4; SL.10.6 

 
Task 1 Detailed: 
 

1. Select an event or situation in history that is an example of injustice.  
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2. Read personal narratives and other accounts of the event or situation. As you read 

take notes about the following: 
 

● Three EXPLICIT facts you learn about the person writing the narrative. 
● At least one IMPLICIT fact about the author of the narrative. 
● What/who is the cause of the injustice? 

● Who are the victims? 
 

 
3. Bring your notes to participate in a Socratic Seminar about the causes and results of 

these injustices. Remember, a Socratic Circle is a discussion mainly conducted by 

you, the students.  The teacher acts as a guide or a mediator.  Be prepared to pose 
questions and respond to points made by other students. 
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Performance Task # 1 Scoring Guide 

 

 
4 3 

 

2 

 

1 

 All 
“Proficient” 

criteria plus: 

 Provides 
extra or very 

insightful 
evidence in 

notes 
 Actively 

incorporates 

others into the 
discussion 

 Prepares for the 
discussion and 

brings written notes 
on reading 

 Notes contain three 

explicit  and at least 
one implicit idea 

from the texts  
  Identifies the cause 

and victim(s) of the 

injustice 
 Includes  

references to  
textual evidence  

 Propels  

conversation by  
posing probing  
questions  

 Responds  
thoughtfully and  

substantially to  
others’  
questions and  

comments  
 

 Meets 4 of 
the 

“Proficient” 
criteria 

 

 Meets fewer 
than 4 of the 

“Proficient” 
criteria 

 Task to be 

repeated after 
re-teaching 

 Comments: 
 

 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and 
Related Focus Standards 

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

History  

RH 10.1 
RH 10.2 

RH 10.3 
RH 10.6 
RH 10.8 

RH 10.9 

✓ Check all those that apply for each task:  

 

X❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

x❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

x❑ Accessing and Analyzing Information 

❑ Other 

 

 

 
Performance Task # 2 

In Detail 

 
Power Standards: RI.10.1 

          
Additional Standards: RI.10.2, RI.10.4, W.10.4, W.10.5, W.10.6, L.10.1, L.10.2 

 
Task 2 Detailed:  Case Research Portfolio (group work) 
 

You will prepare your case by researching the selected historical figure and putting together 
a portfolio of documents to help you in “court”. Your portfolio should include: 

 
● The documents you will refer to during your trial with highlights and notes for easy 

reference  

● Your claim (What makes your client guilty or innocent?) 
● Three pieces of visual evidence (photos, paintings, original copies of documents) 

● A list of witnesses you plan to call (at least two) 
● A list of questions for those witnesses 
● Any other documents, questions, or plans for your case.  Remember, you must plan 

your case BEFORE going before the jury. 
● We will only be focusing on your opening statements; however, all of the items 

mentioned above must incorporated into that opening statement. 
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Performance Task # 2 Scoring Guide 

 

 
 

4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

 

Portfolio contains all 
required elements:  
 Statement of 

claim 
 Copies of 

supporting 
evidence  

 List of issues  

 Three pieces 
visual evidence 

 List of witnesses  
 List of witness 

questions 

 

 Meets 4 of the 
“Proficient” 
criteria 

 

 Meets fewer 
than 4 of the 
“Proficient” 

criteria 
 Task to be 

repeated after 
re-teaching 

 Comments: 

 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and 

Related Focus Standards 

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

 
History (Slavery, Civil War, Abolition) 

RH 10.1 
RH 10.2 
RH 10.4 

RH 10.6 
 

Criminal Justice  
 

✓ Check all those that apply for each task:  
 

x❑ Teamwork and Collaboration 

x❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

x❑ Flexibility and Adaptability 

x❑ Effective Oral and Written Communication 

x❑ Accessing and Analyzing Information 

❑ Other 

 

 

Performance Task # 3 
In Detail 

Power Standard : W.10.1 

 

Additional Standards: W.10.4, W.10.5, W.10.6, L.9.1, L.9.2, L.9.3, L.9.4 
            

 
Task 3 Detailed: Compose and deliver your opening statement to the jury. 
 

Get ready for battle!  You will compose an opening statement (essentially an argumentative 
essay) to present to the jury at the beginning of the trial.  While it is an argumentative essay, 

it must also appeal to the emotions of the jury in support of your claim.  Use all that you 
know about persuasive writing to enhance your statement.  You must also remember to 
refer to the “client” in your statement.  You will hand in a written copy and use that written 

copy as the opening statement when our “trials” start. Remember, as always, conventions of 
writing (spelling, grammar, and punctuation) count. Your teamwork will be graded through 

observation 
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. Opening statement requirements: 

● A clearly stated claim 
● Effective organization 

● Relevant and sufficient supporting evidence 
● In-text citations from credible sources for that supporting evidence 
● An emotional appeal to the jury 

● A formal tone 
● A concluding statement that follows from and supports the argument 

● Follows all conventions of standard English  
 
 

**Students can present their opening statements to “a jury of their peers”.  A fun day would 
be to present the opening statements to the class and let them vote on the best one.  

Winners can get a homework pass, extra credit, or whatever the teacher may deem 
acceptable. 
 

 
Performance Task # 3 Scoring Guide 

 

 
 

4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

 Distinguishes 
claim from 

alternate or 
opposing claims, 
supplying 

evidence 
 

 Clearly states 
claim 

 Constructs 
effective 

organization 
 Provides relevant 

and sufficient 

supporting 
evidence 

 Includes in-text 
citations from 
credible sources 

for that supporting 
evidence 

 Develops an 
emotional appeal 
to the jury 

 Maintains a formal 
tone 

 Meets  5 of the 
“Proficient” 

criteria 
 

 Meets fewer 
than 5 of the 

“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
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 Provides a 
concluding 

statement that 
follows from and 
supports the 

argument 
 Demonstrates 

command of 
English grammar, 
usage, 

capitalization, 
punctuation, and 

spelling. 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

 

 

Interdisciplinary Connections and 
Related Standards 

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #4 

History (Slavery, Civil War, abolition) 
RH 10.1 
RH 10.2 

RH 10.4 
RH 10.6 

 
Criminal Justice 

Check all those that apply for each task:  
 

x❑ Teamwork and Collaboration 

x❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

x❑ Flexibility and Adaptability 

x❑ Effective Oral and Written Communication 

x❑ Accessing and Analyzing Information 

❑ Other 
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Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

✓ Check all those that apply to the unit: 

 

x❑ Identifying Similarities and Differences 

x❑ Summarizing and Note Taking 

x❑ Reinforcing Effort, Providing Recognition 

x❑ Homework and Practice 

x❑ Nonlinguistic Representations 

x❑ Cooperative Learning 

x❑ Setting Objectives, Providing Feedback 

x❑ Generating and Testing Hypotheses 

x❑ Cues, Questions, and Advance Organizers 

x❑ Interdisciplinary Non-Fiction Writing 

✓ Check all those that apply to the unit: 

 

x❑ Teamwork and Collaboration 

x❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

x❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

x❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

x❑ Accessing and Analyzing Information 

x❑ Other 

 

 

 

Differentiation 
Strategies 

(Additional 
Supports + 

Enrichment) 

Intervention 
Strategies 

 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

 
Additional Supports: 

● Small group 
instruction 

● Varied questioning 

strategies 
● Various 

organizers 
● One-on-one 

teacher 

assistance 
● Peer tutoring 

 
Enrichment for Highly 
Capable Students 

● Direct/ explicit 
instruction 

● Additional time 
● Assistive 

technology 

● Advance 
organizers 

● Accommodations 
for learning styles 
or multiple 

intelligences  
● Adjust pace of 

lesson/ instruction 
● Modified 

instruction 

● Additional time 
● Modified 

assignments 
appropriate to 
skills and ability 

● Change of pace 
● Small group work 

● Use of visuals or 
audio to enhance 
lessons 

● Scaffold 
information 

● Peer mentors 

● Allow extra 
response time 

● Cooperative 
learning groups 

● Building upon 

student’s prior 
knowledge 

● Questions and 
activities 
appropriate to 

student levels of 
English ability 

● Consistent checks 
for understanding 
(oral and written) 
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● More challenging 

and creative work 
● Independent study 

with higher level 
concepts and 
skills 

 
 

 
 
 

 

● Peer tutoring 

● Involvement of 
Guidance or 

Learning 
Specialist 

● Reassessment of 

lesson or teaching 
style 

● Visuals and 

graphic organizers 
● Connections to 

primary language 
and culture 

● Assignments 

modified on an 
individual and as-

needed basis 
● Modified reading 

list 

 

 

 

 

Instructional Resources and Materials 

 
Physical Technology-Based 

 
McDougal Littell 10th grade text (blue) 

 
 

Unit 6: Argument and Persuasion 
 
 

 
 

 
 
 

 
 

 
 

Online access to textbook 
www.classzone.com 

 
Suggestions for Task #1: 

● http://xroads.virginia.edu/~hyper/sinclai
r/ch14.html  - an excerpt from Upton 
Sinclair's "The Jungle" about the 

conditions for factory workers. 
● http://www.wright.edu/~jack.mcknight/a

ndersonville/mcknight/bm06.htm -  a 
brief first-hand account and narrative of 
life in Andersonville 

● http://www.eyewitnesstohistory.com/sla
vetrade.htm  -  an account of a white 

doctor with an outside view of the slave 
trade 

● http://www.eyewitnesstohistory.com/kn

ee.htm  - an account of a survivor from 
the Battle of Wounded Knee 

● http://www.eyewitnesstohistory.com/far

http://www.classzone.com/
http://www.classzone.com/
http://xroads.virginia.edu/~hyper/sinclair/ch14.html
http://xroads.virginia.edu/~hyper/sinclair/ch14.html
http://www.wright.edu/~jack.mcknight/andersonville/mcknight/bm06.htm
http://www.wright.edu/~jack.mcknight/andersonville/mcknight/bm06.htm
http://www.eyewitnesstohistory.com/slavetrade.htm
http://www.eyewitnesstohistory.com/slavetrade.htm
http://www.eyewitnesstohistory.com/knee.htm
http://www.eyewitnesstohistory.com/knee.htm
http://www.eyewitnesstohistory.com/farmwife.htm
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mwife.htm - This farm wife is 

discontented, but has few options for a 
different life. 

 
Facing History and Ourselves – Genocide 
Resource Collection 

https://www.facinghistory.org/for-
educators/educator-resources/resource-

collections/genocide-resource-collection 
 
 

Lesson Suggestions 

 

 
● Provide students access to the text—via tablet or photocopy—so they can annotate it 

as directed. 

● Model close reading for students by thinking aloud as you go through the text with them 

or displaying your annotations on a tablet via an LCD projector; show them how to 

examine a text by scrutinizing its words, sentence structures, or any other details 

needed to understand its explicit meaning. 

● Display the text via tablet or computer as you direct students’ attention—by 

highlighting, circling, or otherwise drawing their attention—to specific words, sentences, 

or paragraphs that are essential to the meaning of the text; as you do this, ask them to 

explain what a word means or how it is used in that sentence or how a specific 

sentence contributes to the meaning of the larger text. 

● Pose questions—about words, actions, details—that require students to look closely at 

the text for answers. 

● Offer students an example of what it means to read explicitly and support your 

inferences with evidence; then tell them what a passage explicitly says, asking them to 

find evidence inside the text to support their statement about its meaning. 

● Give students several pieces of evidence and ask them to determine what explicit idea 

in the text the evidence supports. 

● Offer students a set of samples of evidence of different degrees of specificity and 

quality to evaluate, requiring them to choose the one that is best and provide a 

rationale for their choice. 

● Show students how you would choose evidence from the text to support your inference; 

discuss with them the questions you would ask to arrive at that selection. 

● Have students determine which ideas are central to the text and then examine how the 

words, tone, or imagery used shift over the course of the text to affect the meaning or 

content of the text. 

● Have students create a timeline for the text—a list or a more graphic timeline—that 

http://www.eyewitnesstohistory.com/farmwife.htm
https://www.facinghistory.org/for-educators/educator-resources/resource-collections/genocide-resource-collection
https://www.facinghistory.org/for-educators/educator-resources/resource-collections/genocide-resource-collection
https://www.facinghistory.org/for-educators/educator-resources/resource-collections/genocide-resource-collection
https://www.facinghistory.org/for-educators/educator-resources/resource-collections/genocide-resource-collection
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shows all the events in sequence, evaluated or ranked by their importance or effect on 

later events. 

● Provide students with a range of sample arguments so they learn to distinguish 

between effective and ineffective arguments. 

● Have students read whole papers to see how writers use claims and evidence over the 

course of the whole text. 

● Give students sets of claims with varying degrees of specificity and insight; ask them to 

evaluate each by some criteria or arrange them all on a continuum of quality. 

● Require students to label the elements of their argument (e.g., claim, evidence, 

reason), and evaluate the quality of each in light of whatever criteria are most 

appropriate on that occasion. 

● .Ask students to provide a list of possible counterclaims, alternative positions, values, 

or biases to consider when writing their claims or evaluating/responding to those of 

others 

● Generate questions to help students analyze texts and topics, evidence and reasoning, 

and claims and counterclaims when developing their claims or supporting them. 

● Examine sentences for a variety of style and syntax, especially as these help clarify 

and emphasize the relationships and general cohesion between the different elements. 

● Generate words that are appropriate to the tone, topic, and type of argument, as well 

as the audience, occasion, and purpose; this can be done as a class, in groups, or 

independently. 

● Instruct students in how to gather and evaluate evidence when preparing to write (e.g., 

during the research or prewriting phase). 

● Think aloud about an effective and ineffective model or some portion (e.g., introducing 

the claims) of the paper; you might display it on a big screen as you walk through it and 

point out what is and is not effective and why that is. 

● Distribute highlighters, and then ask students to indicate those words that create 

cohesion by linking or serving as transitions between claims and reasons, reasons and 

evidence, and claims and counterclaims. 

 
Source:  Burke, Jim. The Common Core Companion: the Standards Decoded, Grades 9-12 - What 
They Say, What They Mean, How to Teach Them. Corwin, 2013. Print. 
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